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Students getting overly dependent usually look to the
teacher for correct answers instead of finding out what they
need by themselves which negatively affects the pace of
learning a foreign language. This problem is common and
witnessed by nearly all ESL instructors. The focal objective
of this article is to show what can make students overly
dependent and what measures should be taken by the
teacher to address the issue.

Teaching English as a second language by using different methods in the era of technological
advancements can be enjoyable for both teachers and students. In other words, even a small
tweak in teaching methods can assist to get the environment more productive and casual for
both educators and learners. A good ESL teacher should be capable of identifying common
problems in their classes and work to find solutions to them. One of the most common
classroom problems faced when teaching English as a foreign language is that students
sometimes simply satisfy with what their teacher instructs them, instead of committing extra
hours to sharpen their language skills on their own.

Students spend a plenty of hours in classroom instruction, and a large portion of what they
learn is quickly forgotten. Furthermore, there is scant indication that they are able to use
efficient study techniques until they get to college.

In other words, a lot of pupils don't know how to retain and use knowledge. Thankfully, recent
research has provided exciting new information regarding the brain's ability to learn at greater

levels when efficient learning techniques are applied.

The ability to adapt quickly and use new abilities is crucial in the swiftly changing workplace
and at a time when graduates are vying for jobs and careers with people all over the world.
Bottom line: Teaching pupils how to start learning more independently is never too early since
learning how to learn is a game changer in the global information economy.

Encouraging students’ motivation for learning on their own can be a good solution to the
problem for instance, success in school, finding a job after graduation in a global market, and
surviving in a world of continual technological change all depend on a student's desire to study.
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Showing a love for studying by utilizing the influence of teacher’s relationship with the students
can also enhance self-studying. The students are more likely to feel a strong, favorable
emotional connection to studying when you exhibit a passion for learning. This emotional
connection will motivate them to learn more.

Encouraging pupils to visualize their feelings when they learn something new. Volunteers
should be given the chance to express how they felt after learning anything. Teachers should
ask children to imagine how a project will look when it is acceptable.

Encouraging pupils to seek their friends' support by sharing their learning objectives with
them. Students will be better able to internalize their aim if they can express it verbally. Due to
their innate social nature, students of all ages can benefit greatly from peer assistance.

Encouraging kids to create learning plans and goals: Coaching pupils to create their own
challenging yet realistic learning objectives. Goals that let us play to our strengths are
frequently the most inspiring ones. Though it can be frustrating, goals are frequently set for
children based on a one-size-fits-all curriculum or on their specific learning weaknesses (think
individualized education program).

Consider assisting students who are currently unmotivated to learn in creating learning
objectives based on their unique learning abilities. For instance, certain students may have a
particular objective to plan the class's mobility breaks. Another youngster might decide to
include pictures or drawings in their notebook of praise or thankfulness. Another student may
find inspiration on Pinterest to pique their interest in new subjects to learn about. Teachers can
help students identify their strengths and learn how to develop personal objectives.

Teach pupils the best ways to organize their personal study time. Our brains did not develop to
work nonstop for several hours on physics. Every 20 minutes of solo study should be followed
by a planned change in emphasis, we advise our pupils. They should get up and move around
at least once every hour or so. They ought to use several settings when learning new
information. As an illustration, some of the places we work include an outside patio table, a
particularly cozy chair, an interior office desk, and various neighborhood cafes. Using many
venues to learn improves memory because of how well locations are remembered.

Encouraging students to develop their own learning strategies can also be a good solution for
being overly dependent. Encouraging them to make a promise to themselves to begin working
toward their objectives. Helping them make a commitment to staying organized, maintaining
their focus throughout time, and avoiding time-wasting distractions can improve self-study.
Encourage your students to define themselves as people who work hard to accomplish their
goals. It will probably be required to repeatedly remind them that successful people forgive
themselves when they make errors and move forward afterward along the learning pathway.

Educators must ask pupils to compose a letter to a student who will be in the class the next year
to help them learn how to evaluate themselves. The teachers should ask students to sum up

what they have learned and explain to the following student how they overcame any learning
obstacles after finishing a project, unit, or chapter. With the help of this technique, students can
reflect on almost any subject.
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Teachers can pair up the pupils in order to have them alternately share what they have learned.
The "brain buddies" activity allows pupils to benefit from one another's knowledge. Each
partner might recall a distinct portion of a lesson, for instance. They might also have various
points of view, so through sharing, each partner can have a greater understanding of a range of
viewpoints.

The phrase "Life is a journey, not a destination,” although he didn't use those exact words, is
frequently attributed to Ralph Waldo Emerson. Teachers who use this in the classroom are
aware that the learning that occurs during the process is more important than having students
come up with the correct answer.

Even if a student chose the incorrect response, they will feel accomplished if they succeed on
their second or third attempt. Furthermore, they can apply whatever tool or scaffolding method
[ provided—a new way to search the textbook for information, a fresh perspective on the
issue—the following time. We are aware that genuine learning occurs when pupils encounter
difficulty or make a mistake. When they attempt to process, teachers should give them the tool
or framework, and they come to the conclusion on their own, that is when real learning occurs.

One of the fundamental needs for high school and university graduates is the development of
pupils' independent work skills. The review of psychological and pedagogical literature reveals
that practically all classical pedagogical and psychological studies have addressed the issue of
how to promote students' independence in the workplace at all levels of the educational system.

The development of pupils’ own interests and thirst for knowledge is a crucial motivational
component in autonomous learning. When instruction is practical and meaningful, when
knowledge is valuable and offers a method of accomplishing a desired objective, students will
be driven to learn. These educational exercises stimulate introspective thought and ongoing
intellectual growth. Learning activities, on the other hand, in which a student has little interest,
cause them to become more and more dependent on extrinsic motivation and incentives.
Instead of encouraging pupils to engage in learning for its own sake, such a method of
instruction tends to undermine their initiative.

Individuals are required to examine problems, reflect on their work, make judgments, and take
intentional actions as a result of independent learning.

Richard L. Elder and W. Paul, American psychologists, examined the critical thinking as self-
directed, disciplined thinking that demonstrates improved mental processes and is specific to
amode or domain of the mind. Additionally, he claimed that when engaging in critical reflection,
we use our mastery of the elements of thought to modify our thinking to suit the logical
prerequisites of the kind or mode of thought. We develop specific ways of thinking, such as
intellectual humility, intellectual boldness, intellectual persistence, intellectual honesty, and
trust in reason, if we have been accustomed to thinking critically in a strong sense, i.e. in the
interests of other people or groups (Elder & Paul, 2008). According to ].A. Braus and D. Wood
(1993), critical thinking is intelligent reflective thinking that focuses on solving specific
problems.
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One of the major issues with today's educational system is independent learners. It is believed
that fostering students' capacity for critical thought "Command or team approach" is used to
provide the framework for their individual work.

The command is a small group of people with interchangeable talents who work together to
carry out a similar goal and share accountability with one another for its success. In order to
accomplish shared goals and objectives, a team must engage in command work (Levin, 2002;
Reynolds, 1994).

Additionally, group projects foster a sense of competition among the participants. While the
competition doesn't lead to hostile or critical environments, it does encourage an intensity of
the creative process as one competitor strives to outperform the other in the support of novel
concepts.

Therefore, command work is one of the most efficient ways to develop independent and critical
thinking. It enables the growth of traits like independence, curiosity, and the capacity for
independent estimation.

According to project technology, students should specify the purpose of the study and the
methods by which it will be accomplished based on their interests, unique characteristics,
needs, and talents. Therefore, the project technology's foundation of content-based learning,
self-focused training, presupposes a shift from the old model of teacher-pupil, subject-object
interaction to the model of an equal subject-subject collaboration between a teacher and a
student.

Due to the fact that they are the subjects of the offered activity and are able to see their own
potential, the project technology helps students to stimulate their own cognitive activity. It
gives character development opportunities, boosts academic process effectiveness, and fosters
learners' creative thinking.

References:
1. (n.d.). 10 Common classroom problems. Owlcation.
https://owlcation.com/academia/Teaching-ESL-10-Common-Classroom-Problems-and-
Solutions
2. Wilson, D. (n.d.).Guiding Students to Be Independent Learners. Edutopia.
https://www.edutopia.org/article/guiding-students-be-independent-learners.
3. Dell, A. (n.d.).How To Help Students Become More Independent Learners.
Teachthought.com. https://www.teachthought.com /pedagogy/help-students-independent/
4, Braus, J.A. & Wood, D. (1993). Environmental Education in the Schools: Creating a
Program that Works. Washington: Peace Corps. Direct access:

http://www.peacecorps.gov/library/pdf/M0044_enveduc.pdf

5. AXMEJIOB, 0. (2013). KAJIbKUPOBAHUE KAK OCOBbIM ITPMEM B IEPEBO/IE
HAJIOTOBbIX U TAMOXXEHHBIX TEPMUHOB. Becmnuk Tam6o6ckozo yHusepcumema. Cepusi:
I'ymaHumapHvwle Hayku, (12), 349-352.

6. AxmenoB, 0. C. (2010). Jlekcuko-ceMaHTHU4YeCKasl aJleKBaTHOCTb IpU IepeBoje
HaJIOTOBBIX M TaMOXXEHHbIX TEPMHMHOB (Ha MaTepuaje aHIJIMHCKOTO U Y30eKCKOro
A3bIKOB). BecmHuk Kocmpomckozo 2ocydapcmeeHHo20 yHueepcumema, 16(4), 116-119.

Volume 1, Issue 5, April 2024 Page 250



https://owlcation.com/academia/Teaching-ESL-10-Common-Classroom-Problems-and-Solutions
https://owlcation.com/academia/Teaching-ESL-10-Common-Classroom-Problems-and-Solutions
https://www.edutopia.org/article/guiding-students-be-independent-learners

CENTRAL ASIAN JOURNAL OF MULTIDISCIPLINARY

RESEARCH AND MANAGEMENT STUDIES .

7. Axmenos, 0. C. (2010). Jlekcuko-ceMaHTHYeCKas a/leKBaTHOCTD B MepeBO/ie HaJIOTOBbIX
Y TaMO>XeHHbIX TEPMHUHOB (Ha MaTepualie aHTJIMHUCKOTO U y30eKCKOro s3bIKOB). BecmHuk
Yens6uHckozo 2ocydapcmeeHH020 yHUgepcumema, (34), 14-17.

8. bannuesa, P., & Hckenaepos, A. b. (2002). 3HayueHUe TONMOHUMHUHU AJiSI U3yYEeHUS
npupogonosib3oBaHud [Ipuapanba B XIX v HayaneXXBB. Acnupaum u Couckamenaw M, 3, 29-30.
0. basnnuesa, P. (2003). Kapakannakckuu 3THOC 5 TpaJULIMOHHOE
npupojonosb3oBanue. Mockea, 13.

10.  3BopsbikuH, K. B., & baniuesa, P. (1988). CounanbHble MCTOKU reorpadpyu U B3TJIsAAbl HA
ee npegMeT. B3aumodeiicmeaus obujecmea u 2ceozpaguu. M, 12.

11.  Bannmuesna, P., & Jlamkanos, K. 0. (2017). PanmoHa/ibHOE UCNIOIb30BaHUE NPUPOAHBIX
pecypcoB B CeJIbCKOM MeCTHOCTU pecnyosnkud Kapakannakcral. Teopus u npakmuka
cospemeHHoU Hayku, (6 (24)), 74-78.

12.  banauesa, P., & [lupnasapos, XK. b. (2023). UCI10JIb30BAHHUE UH®OPMALIMOHHBIX
TEXHOJIOTMH B IPEINIO/JJABAHWUU TEOTPA®UU. Teopus u npakmuka cospemeHHoll Hayku, (10
(100)), 47-50.

13.  banauesa, P., & [lupuazapos, XK. b. (2023). POJIb U 3HAYEHUE U3YYEHUA UCTOPUU
3KOJIOTUYECKOW KYJIbTYPEIL SkoHomuka u coyuym, (10 (113)-1), 399-402.

14.  bannuesna, P., & Haypysb6aesa, I'. (2022). IPUPOJHO-UCTOPUYECKHUE ®AKTOPBI U
OCOBEHHOCTH PA3MEIIEHUA HAPOJOB [IPUAPAJIbA. TEOTPA®HA: ITIPUPOJA H
OBILIECTBO, (2).

15. bannueBa, P, & JlamkanoB, K. O. (2017). POJIb XOPE3MCKOM APXEOQJIOTO-
3THOTPA®UYECKOW IKCIEAWULIMEN B U3YUYEHUE MTPUPO/IOTI0Ib30BAHUE B PETMOHE
[TPUAPAJIbA. IxoHomuka u coyuym, (6-1 (37)), 223-228.

16. YpuntaeBa, ®. b, & bBamiueBa, P. KOPAKAJIIIOFUCTOH PECIIYBJIMKACHU
TOIIOHUMJIAPUHUHI TEOTPA®UK WKUXATAAH TAAKUK KWUJIMHUIIW. OBLECTBA
Y3BEKHCTAHA, 141.

17. Haxxumos, II. A. (1994). CTpyKTypHO-CEMaHTUYECKHEe OCOOEHHOCTH CPaBHEHUSB
KapaKaJilaKCKOM SI3bIKE.

18.  Haxumos, II. A. (2016). Cnoco65bI c;10BOO6Gpa30BaHUA B KapaKaaKCKOM si3blke. Hayka,
obpasosanue u Kyabmypa, (10 (13)), 28-30.

19. Haxwumos, II. A. (2019). U3 ucTtopun u3ydyeHUs raarosoobpasywmux apGuKcoB B
TIOPKCKOM s13bIKO3HAHUU. BecmHuk Hayku u o6paszoeaHusi, (19-1 (73)), 61-64.

20. Haxwumos, II. A. (2019). Bugpl rpamMmaTudyeckux ¢GoOpM B KapaKaJNaKCKOM
sa3blKe. BecmHuk Hayku u o6pa3oeaHusi, (8-1 (62)), 74-78.

21. Nazhimov, P. A. (2020). EJAWUHHULIBI CHUCTEMbBI CJIOBOOBEPA30OBAHUA
KAPAKAJIITAKCKOT O A3BIKA. Theoretical & Applied Science, (1), 320-324.

22.  Haxwumos, II. A. (2021). TYPKUHU THUJIJIEPU MOPDOJIOTUACHIHEIH AWBIPBIM
MOCEJIEJIEPU (Kapakannak, Tuad Mmbicanbinza). Norwegian Journal of Development of the
International Science, (71), 43-46.

23.  Mirakhmatovna, I. S. Point-rating System as an Effective Way to Assess Students
Knowledge in Credit Module System. JournalNX, (2), 15-23.

24.  Ismatova, S. M., & Mukhamedjanova, N. D. (2023). TEACHING ENGLISH IN INCLUSIVE
EDUCATION BASED ON SMART TECHNOLOGY. Results of National Scientific Research
International Journal, 2(2), 101-106.

Volume 1, Issue 5, April 2024 Page 251




CENTRAL ASIAN JOURNAL OF MULTIDISCIPLINARY

RESEARCH AND MANAGEMENT STUDIES .

25. ISMATOVA, S. M. (2022). THE EXAMPLE OF FOREIGN COUNTRIES ON THE
IMPROVEMENT OF  ASSESSMENT  TECHNOLOGIES IN  ENGLISH LANGUAGE
TEACHING. THEORETICAL & APPLIED SCIENCE Yupedumeau: Teopemuueckasi u npukaaoHasi
Hayka, (8), 383-387.

26.  Abduvalitov, E. B. (2022). Aesthetic education and perception in the teaching of
literature of fraternal peoples. International Journal of Multicultural and Multireligious
Understanding, 9(3), 275-280.

27. AoayBanutos, E. (2001). lHru meaaroruk TeXHOJIOTHSIJIAp MyaMMoJiapu. AfaGuéT
Jlapcjapu/ia SSHTY IeJaroruk TexHosorus. Tus ea adabuém mawsaumu xcypHaau.-2001, 1, 4-6.
28.  A6ayBanuTos, E. (2008). Ka3ak 971e6ueTiH OKbITY aficTeMeci (OKYJIbIK).

29.  Abduvalitov, E. (2008). Qozoq adabiyotini o'qitish metodikasi (darslik). Toshkent.

30. Abduvalitov, N. B, Abduvalitov, E. B, & Sayfullaev, B. (2023). METHODS OF
COMPARATIVE ANALYSIS IN THE STUDY OF SAMPLES OF UZBEK AND WORLD
LITERATURE. SPAST Abstracts, 2(02).

31.  Nurumbetoglu, S. B. (2022). Structural Features of Uzbek-Kazakh Dialectal
Phrasemas. Central Asian Journal of Social Sciences and History, 3(5), 149-152.

32.  Sayfullaev, B. N. (2022). Some Problems of Phraseology of Turkic Languages (On the
Example of Eye Phraseosomatism). International Journal of Social Science Research and
Review, 5(4), 87-91.

33.  Nurumbeto‘vich, S. B. (2023, June). DISTINCTIVE FEATURES OF DIALECT
PHRASEOLOGISMS IN UZBEK AND KAZAKH LANGUAGES. In" ONLINE-CONFERENCES"
PLATFORM (pp. 94-97).

34.  Nurymbetovich, S. B. (2023). Dialectisms in the Language of Literary Works. Central
Asian Journal of Literature, Philosophy and Culture, 4(6), 33-39.

35.  Nurymbetovich, S. B., & Qayratovno, A.]. (2023). The Common Lion of Alash is Mirzhakyp
Dulatuly.

36.  Abduvalitov, N. B. (2022). Ways of teaching samples of world literature at literature
classes by grene features. International Journal of Multicultural and Multireligious
Understanding, 9(3), 219-223.

37. AopayBanutoB, H. B. (2017). Ounaga 6os1a ncuxosiorusicd. CoepemeHHoe 06pa3osaHue
(Y36exkucman), (3), 51-56.

38.  YmpuxuHa, B. U., & A6ayBanuTtos, H. B. (2014). UHAMBHAyalbHBINA UMUK YUUTEJS KaK

KOMIIOHEHT KYJIbTYPHbI Ie/Jaroru4eckou JiessiTelbHOCTU. HayyHoe o603peHue: ['ymaHumapHbwle
uccaedosanus, (3), 4-8.

39. YmpuxwuHa, B. U., & A6ayBanuToB, H. B. (2011). 3dPpeKTUBHOCTb METO/0B yOEXKJeHUS B
ceMeilHOM BocnuTaHuM. [ledazozuveckue Hayku, (5), 110-111.

40. YwmpuxuHa, B. U., & A6ayBanuTos, H. B. (2013). IEJAATOT'MYECKHUE MACTEPCKHE KAK
3ODPEKTUBHOE CPEJICTBO AKTUBU3ALMU  MBICJUMTEJABHOW  JIEATE/JBHOCTH
CTYZAEHTOB. SCIENCE AND WORLD, 102.

Volume 1, Issue 5, April 2024 Page 252




