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Abstract

The development of intercultural communicative competence has become one of the central
objectives of modern foreign language education. In the context of training future English language
teachers, intercultural competence is not limited to linguistic accuracy or knowledge of cultural
facts; rather, it involves the ability to communicate appropriately, interpret cultural meanings,
respect diversity, and mediate between different cultural perspectives. This article examines
methodological approaches to developing intercultural communicative competence among future
English language teachers in higher education. The study emphasizes the importance of
integrating linguistic, sociocultural, pragmatic, and reflective components into English language
teacher education. It also proposes the use of interactive methods, authentic materials, problem-
based tasks, role plays, project work, comparative cultural analysis, and reflective activities as
effective pedagogical tools. The article argues that intercultural communicative competence
should be developed systematically through classroom instruction, independent learning,
practical communication tasks, and continuous assessment. The proposed methodological
approach may contribute to improving the professional preparation of future English teachers and
strengthening their readiness to teach English in multicultural and globalized educational
environments.
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AHHOTaUA

Pa3BuTHe MEXKYJbTYPHOH KOMMYHUKAaTUBHOW KOMIIETEHLUH SIBJSIETCS OJHOW U3
aKTyaJIbHbIX 3a/lad COBPEMEHHOIr0 HHOSI3bIYHOTO 06pa3oBaHMA. B mporecce mnoAroToBKU
OyAyIUX YYWUTeJiel aHTJIMACKOTO s3bIKa MEXKYJbTYpHash KOMIETEHIMsl He OTpaHUYMBaeTCs
TOJIbKO $I3bIKOBOM TPaMOTHOCTbIO HJIM 3HAaHUEM OTJAEJbHBIX KyJbTYpPHbIX ¢akToB. OHa
BKJIDYAaeT yMeHHe aJIeKBAaTHO OOINATbCAd B MEXKYJbTYpPHOH cCpeJle, UHTEPHNPETUPOBATH
KyJIbTypHble 3HAaUEHHUS], YyBAXKATh KYJIbTYPHOE pa3HO0Opa3Hre U BbICTYNATh IOCPEJHUKOM MEX/y
pa3/IMYHBIMHU KyJbTYPHBIMU B3TJIsSZlaMU. B JaHHOW cTaThe pacCMaTpPUBAIOTCA METOUYECKHE
MOAXO/bI K Pa3BUTHUIO MEXKYJIbTYPHOW KOMMYHUKAaTUBHON KOMIETEHIIMU OYAYLIUX YUYUTeNIen
aHIJIMACKOrO0 f3blKa B CHUCTeMe Bbiculero ob6bpa3oBaHus. O0cob6oe BHUMaHUE yJeJsieTcs
WHTEerpanyu JIMHIBUCTUYECKOTO, COLMOKYJbTYPHOI'0, MparMaTH4eckoro U pedJieKCUBHOTO
KOMIIOHEHTOB B MOJTIOTOBKY IeJlarorMyecKuxX KaJjpoB. B kauyecTBe 3dEKTUBHBIX METO/0B
IpeJJlaraloTcsl UHTEePaKTUBHbIE 3a/laHUs, ayTeHTUYHble MaTepHuaJibl, IpO6JeMHbIE CUTYyallH,
poJieBble UTPbl, TpOEKTHasi paboTa, CPAaBHUTEJIbHBINA KYJbTYPHBIA aHANU3 U pedJieKCUBHbIE
ynpaxHeHUs.. B cTaTbe 060CHOBBIBaeTC HEOOXOJUMOCTb CHUCTEMHOro ¢GOpPMHUPOBAHUA
MEXKYJbTYPHOU  KOMMYHUKAaTUBHOW  KOMIIETEHI[MM  4Yepe3  ayJAUTOPHble  3aHATHS,
CaMOCTOSATEJIbHYI0 paboTy, MpaKTUYeCKUe KOMMYHUKAaTHBHblE 3aJlaHUs U HeNpepbIBHOE
OlleHUBaHHUe.
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Kniwo4yeBsble c/10Ba: MEXKYJbTypHasi KOMMyHUKAaTUBHAsA KOMIETEHIUs, Oy yliue yIuTes
AHTJIMHACKOTO SI3bIKa, MHOSI3bIYHOE 00pa30BaHUe, METO/IMKA, BbICllee 00pa30BaHUe, KyJIbTYpHas
OCB€/IOMJIEHHOCTb, I0/ITOTOBKA M1€/1aroros..

Annotatsiya

Madaniyatlararo kommunikativ kompetensiyani rivojlantirish zamonaviy chet til ta’limining
muhim vazifalaridan biri hisoblanadi. Bo‘lajak ingliz tili o‘qituvchilarini tayyorlash jarayonida
madaniyatlararo kompetensiya fagat grammatik to‘grilik yoki ayrim madaniy faktlarni bilish
bilan cheklanmaydi. U turli madaniy muhitlarda samarali muloqot qilish, madaniy ma’nolarni
to‘g'ri talqin etish, xilma-xillikka hurmat bilan yondashish va turli madaniy qarashlar o‘rtasida
vositachilik qilish ko‘nikmalarini o'z ichiga oladi. Mazkur maqolada oliy ta’lim tizimida bo‘lajak
ingliz tili o‘qituvchilarining madaniyatlararo kommunikativ kompetensiyasini rivojlantirishga
garatilgan metodik yondashuvlar tahlil qilinadi. Unda lingvistik, sotsiokulturologik, pragmatik va
refleksiv komponentlarni ingliz tili o‘qituvchilarini tayyorlash jarayoniga integratsiya qilish
zarurati asoslanadi. Interfaol metodlar, autentik materiallar, muammoli vaziyatlar, rolli o‘yinlar,
loyiha ishlari, qiyosiy madaniy tahlil va refleksiv topshiriqlar samarali pedagogik vositalar sifatida
tavsiya etiladi. Maqolada madaniyatlararo kommunikativ kompetensiyani auditoriya
mashg‘ulotlari, mustaqil ta’lim, amaliy kommunikativ topshiriglar va uzluksiz baholash orqali
tizimli shakllantirish zarurligi ta’kidlanadi.

Kalit so‘zlar: madaniyatlararo kommunikativ kompetensiya, bo‘lajak ingliz tili
o‘qituvchilari, ingliz tili ta’limi, metodika, oliy ta’lim, madaniy xabardorlik, pedagog kadrlar
tayyorlash.

Introduction

In the modern world, English language education is no longer understood only as the process
of teaching vocabulary, grammar, pronunciation, reading, writing, listening, and speaking. Due to
globalization, academic mobility, international cooperation, digital communication, and
multicultural interaction, English has become a medium of communication between
representatives of different linguistic and cultural backgrounds. Therefore, one of the most
important tasks of higher pedagogical education is to prepare future English language teachers
who are able not only to use English fluently but also to understand and teach its intercultural
dimension.

The professional activity of an English language teacher requires the ability to explain
cultural meanings, compare native and foreign cultural norms, prevent stereotypes, develop
tolerance, and guide learners toward respectful communication. For this reason, intercultural
communicative competence should be considered an essential component of the professional
competence of future English language teachers. It helps teachers organize language learning as a
process of cultural dialogue rather than simple linguistic training.

The relevance of this issue is connected with the need to modernize English language teacher
education and to prepare specialists who can function effectively in multicultural educational
contexts. In many higher education institutions, however, intercultural competence is still taught
indirectly or fragmentarily. Cultural information is often presented as additional background
knowledge rather than as an integrated part of communicative language teaching. This creates the
need to improve the methodology for developing intercultural communicative competence among
future English teachers.
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The purpose of this article is to analyze methodological approaches to developing
intercultural communicative competence of future English language teachers and to propose
practical pedagogical tools that can be used in higher education.

The Concept of Intercultural Communicative Competence

Intercultural communicative competence refers to a person’s ability to communicate
effectively and appropriately with representatives of other cultures. It includes knowledge about
cultures, awareness of cultural differences, openness toward diversity, skills of interpretation and
comparison, and the ability to reflect on one’s own cultural identity.

For future English language teachers, this competence has a dual function. First, they need
intercultural competence for their own professional communication, academic development, and
participation in international educational processes. Second, they must be able to develop this
competence in their future learners. Thus, the formation of intercultural communicative
competence should be treated as both a personal and professional objective of teacher training.

The main components of intercultural communicative competence may be classified as
follows:

Linguistic component - knowledge of language units and the ability to use them in
communication.

Sociocultural component - understanding cultural values, traditions, social norms, and
patterns of behavior.

Pragmatic component - ability to choose appropriate language forms according to context,
status, purpose, and situation.

Strategic component - ability to overcome misunderstanding, ask for clarification, and use
communication strategies.

Reflective component - ability to analyze one’s own cultural assumptions and evaluate
intercultural experiences critically.

These components are interrelated and should be developed together. If English teaching
focuses only on linguistic accuracy, students may know the language but fail to use it appropriately
in intercultural situations. Therefore, language education should create opportunities for learners
to compare, interpret, discuss, and reflect.

Methodological Principles for Developing Intercultural Competence

The development of intercultural communicative competence among future English
teachers should be based on several methodological principles.

First, the principle of integration is important. Intercultural competence should not be taught
as a separate theoretical topic only. It should be integrated into speaking, listening, reading,
writing, grammar, vocabulary, translation, and methodology classes. For example, while teaching
reading, students may analyze cultural references in authentic texts. During speaking lessons, they
may discuss intercultural situations or role-play communication between people from different
cultural backgrounds.

Second, the principle of authenticity should be applied. Authentic materials such as
interviews, videos, podcasts, literary texts, advertisements, academic texts, social media posts, and
real-life dialogues expose students to natural language use and cultural diversity. These materials
help students understand not only what people say but also how and why they say it.

Third, the principle of comparison is necessary. Students should compare their native
culture with English-speaking and other world cultures. Such comparison does not mean judging
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one culture as better than another. Its aim is to develop awareness, tolerance, and analytical
thinking. Comparative cultural analysis helps learners understand both foreign cultures and their
own cultural identity more deeply.

Fourth, the principle of interaction plays a significant role. Intercultural competence
develops through communication. Therefore, classroom activities should involve pair work, group
discussion, debates, simulations, interviews, project presentations, and collaborative tasks. These
activities allow students to express opinions, negotiate meaning, and respond to different
perspectives.

Fifth, the principle of reflection is essential. Reflection helps students become aware of their
attitudes, stereotypes, difficulties, and progress. Reflective journals, self-assessment forms,
learning diaries, and discussion questions can help future teachers analyze their intercultural
learning experience.

Effective Methods and Activities

Role Plays and Simulations

Role plays allow students to act in intercultural situations and practice appropriate
communication strategies. For example, students may act out situations such as meeting foreign
colleagues, participating in an international conference, teaching a multicultural class, solving a
misunderstanding between students from different cultures, or explaining Uzbek traditions to
foreign visitors. Such tasks develop both language fluency and cultural sensitivity.

Problem-Based Tasks

Problem-based learning encourages students to solve intercultural communication
problems. For instance, students may be given a case where a foreign student misunderstands
indirect communication, classroom behavior, or forms of politeness. Students analyze the
situation, identify the cultural reason for misunderstanding, and suggest a solution. This method
develops critical thinking and practical decision-making skills.

Comparative Cultural Analysis

Students may compare greetings, politeness formulas, classroom communication, family
values, holidays, educational traditions, non-verbal communication, and teacher-student
relationships in different cultures. This method helps them avoid stereotypes and understand
cultural diversity from an analytical perspective.

Project Work

Project-based learning is especially effective in teacher education. Students may prepare
projects on topics such as “Cultural Values in English-Speaking Countries,” “Uzbek Culture in
English Language Teaching,” “
Authentic Materials to Teach Culture.” Project work develops research skills, collaboration,

Intercultural Problems in Language Classrooms,” or “Using

presentation skills, and intercultural awareness.

Reflective Journals

Reflective journals help students record their intercultural learning experiences. They may
write about what they learned, what surprised them, what difficulties they faced, and how their
views changed. This activity is useful for developing self-awareness and professional reflection.

Authentic Video and Audio Materials

Films, interviews, documentaries, podcasts, and classroom videos can be used to
demonstrate real examples of intercultural communication. After watching or listening, students
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may analyze speech acts, politeness strategies, gestures, cultural references, accents, and
communication styles.

Critical Incident Analysis

A critical incident is a short description of an intercultural misunderstanding. Students
analyze what happened, why the misunderstanding occurred, and how it could be solved. This
method is very useful because it prepares future teachers for real classroom and professional
situations.

Proposed Methodological Model

The development of intercultural communicative competence may be organized through a
three-stage methodological model.

The first stage is the diagnostic and motivational stage. At this stage, students’ initial level of
intercultural awareness, attitudes, and communication skills are identified. Teachers may use
questionnaires, interviews, observation, and diagnostic tasks. The main purpose is to determine
students’ needs and motivate them to understand the importance of intercultural competence in
their future profession.

The second stage is the instructional and practical stage. At this stage, intercultural content
is integrated into English language and methodology classes. Students work with authentic
materials, participate in discussions, complete role plays, analyze cultural cases, and prepare
projects. The focus is on developing knowledge, skills, attitudes, and reflection.

The third stage is the reflective and evaluative stage. At this stage, students’ progress is
assessed through portfolios, self-assessment, peer assessment, project presentations, reflective
journals, and practical communication tasks. The purpose is not only to measure knowledge but
also to evaluate students’ ability to use intercultural competence in real or simulated professional
situations.

This model allows teachers to organize intercultural learning systematically. It connects
diagnosis, teaching, practice, reflection, and assessment into a single pedagogical process.

Assessment of Intercultural Communicative Competence

Assessment is an important part of developing intercultural communicative competence.
Traditional tests are not always sufficient because intercultural competence includes attitudes,
skills, and reflective abilities. Therefore, alternative assessment methods should be used.

A portfolio may include students’ written reflections, cultural analysis tasks, project
materials, role-play scripts, self-assessment forms, and feedback sheets. This allows teachers to
observe students’ progress over time. Rubrics can also be used to assess criteria such as cultural
awareness, appropriateness of language use, ability to compare cultures, tolerance, clarity of
communication, and reflection.

Self-assessment helps students become responsible for their own learning. Peer assessment
encourages collaboration and allows students to learn from each other. Teacher assessment
should focus not only on linguistic accuracy but also on communicative appropriateness, cultural
sensitivity, and problem-solving ability.

Discussion

The development of intercultural communicative competence is especially important for
future English language teachers because they will influence the worldview, communication style,
and cultural awareness of their learners. If teachers themselves lack intercultural competence, it
becomes difficult for them to organize effective intercultural language teaching.
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One of the main challenges is that cultural content is sometimes presented superficially. For
example, lessons may include information about holidays, food, or famous places, but they may
not develop deeper understanding of values, communication norms, stereotypes, identity, and
cultural diversity. Therefore, the methodology should move from factual cultural information to
active intercultural analysis and communication.

Another challenge is the lack of systematic assessment. Intercultural competence cannot be
developed through occasional cultural discussions only. It requires clear objectives, appropriate
materials, practical tasks, and continuous evaluation. Future teachers should also learn how to
design intercultural tasks for their own students.

The proposed methodological approach helps address these challenges by combining
language practice with cultural interpretation, reflection, and professional preparation. It
encourages future English teachers to become not only language instructors but also mediators of
intercultural dialogue.

Conclusion

Intercultural communicative competence is an essential component of the professional
preparation of future English language teachers. It enables them to communicate effectively in
multicultural contexts, understand cultural diversity, and teach English as a means of intercultural
dialogue. The development of this competence should be systematic, purposeful, and integrated
into the entire process of English language teacher education.

The article has shown that effective development of intercultural communicative
competence requires the integration of linguistic, sociocultural, pragmatic, strategic, and reflective
components. Interactive methods, authentic materials, role plays, problem-based tasks, project
work, comparative cultural analysis, and reflective journals can serve as effective tools in this
process. Assessment should include portfolios, rubrics, self-assessment, peer assessment, and
practical communication tasks.

In conclusion, improving the methodology for developing intercultural communicative
competence of future English language teachers can contribute to the modernization of foreign
language education and the preparation of professionally competent, culturally aware, and
globally oriented teachers.
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