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Annotation: This article explores the integration of portfolio assessment and achievement

tests in evaluating B1l-level English as a Foreign Language (EFL) writing skills. The study
emphasizes the importance of combining formative and summative assessment approaches to
obtain a more comprehensive and accurate picture of learners’ writing competence. Portfolio
assessment is analyzed as a continuous and reflective method that allows students to demonstrate
progress over time, self-correction, and the development of writing strategies. In contrast,
achievement tests are considered a standardized tool for measuring learners’ final performance
and comparing results across groups. The research highlights that relying on a single assessment
method may not fully capture students’ writing abilities, especially in terms of coherence, lexical
range, grammatical accuracy, and task achievement. By integrating both methods, educators can
balance process-oriented and product-oriented evaluation, ensuring more valid and reliable
outcomes. The study also discusses practical challenges such as time consumption, teacher
workload, and subjectivity in portfolio evaluation. Overall, the findings suggest that a blended
assessment approach enhances learner motivation, promotes reflective learning, and supports
more effective instructional decision-making in B1 EFL writing contexts.
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AHHoTauma: /laHHas cTaTbsl pacCMaTpUBaeT MHTerpanyi NopTQoIMO0-OLLeHUBAHUA U
WTOTOBBIX (JJOCTHXXeHYECKHX) TECTOB NP OLleHKe HaBbIKOB IMCbMEHHOW pe4yu Ha ypoBHe Bl B
aHIJIMACKOM s3blke Kak wuHocTpaHHoM (EFL). TlogyepkuBaeTcsi BaXXKHOCTb COYETaHUS
$OpMaTUBHOIO U CYMMaTHUBHOTO MOJX0/I0B [iJISl OJy4eHUs1 6oJiee MOJHOTO U 06’beKTUBHOTO
npeJCcTaBJeHUss O TNHCbMEHHOW KoMIleTeHU UM obydatouuxcsa. [lopTdosno-oneHnBaHKe
aHAJIM3UPYeTCsd KaK HeNpepbiBHbIM M pedeKCUBHbIM MeTOJ, MNO3BOJISIOUIMN CTyJeHTaM
JIeMOHCTPUPOBATh MPOrpecc, UCIPABJIATh OIMOKH U Pa3BUBATh CTPATErMU MUCbMA B IUHAMUKE.
B To ke BpeMsi UTOTOBbIE€ TECThl PACCMATPUBAIOTCA KaK CTAaHAAPTU3UPOBAHHBIA UHCTPYMEHT
M3MepeHUs KOHEYHOTO YPOBHSI JOCTH)XKEHUW U CpaBHEHHUSl pe3yJIbTaTOB MeXJy TIpylnmnaMu
obyyvaromuxcs. UccienoBaHre MOKa3bIBAET, YTO UCI0JIb30BAaHUE TOJIBKO OJJHOTO METO/1a OI[eHKH
He N03BOJIET B MOJHOW Mepe BbISIBUTb YPOBEHb BJaJleHUs] MMCbMEHHON peublo, 0COOEHHO B
acreKTax CBSI3HOCTH TEKCTa, JIEKCUYECKOro Juana3oHa, IpaMMaTHYeCKOW TOYHOCTH H
BbIMIOJIHEHUS] 33JlaHusA. HMHTerpanuss o060UX TMOAXOJOB oOOecrneyrBaeT OajlaHC MeXIy
npoleccyajbHON U pe3yJibTaTUBHOM OLleHKOH, MOBbILIAs €€ BaJIMJHOCTb U Ha/IeXKHOCTh. Takxke
00CY)XIAIOTCSl NMPAKTUYECKHe TPYAHOCTH, TaKHe KaK BbICOKAas TPYAOEMKOCTb, Harpy3ka Ha
npemnojiaBaTesisi U CyO'bEKTUBHOCTb OlLleHHWBaHUS mnopTdosino. B 1es0M, KOMOMHUPOBAHHBIN
MO/AXO0/, CIIOCOOCTBYET MOBBINIEHHI) MOTHBALUMK OOYYAKOLUXCS, PA3BUTHUIO pedJsIeKCUBHOTO
00y4eHUs] M YJY4YLIEeHHWI0 KauyecTBa IeJarorMyeckux pelleHUW B KOHTEKCTe OOy4eHUs
NHCbMEHHOW pedu Ha ypoBHe B1.
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KnwueBble ciaoBa: mnucbMeHHass peuyb EFL, ypoBeHb B1, mnoptdosmo-onieHuBaHUE,
UTOTOBble TecThl, (OpPMaTUBHOE OlleHHBAaHHWE, CYMMAaTHBHOe OIleHWBaHWe, MNHCbMeHHas
KOMIIETEHIIUsl, UHTerpalus olleHUBaHus, pedieKcrsi 06ydarouiuxcs.

Integrating portfolio assessment and achievement tests in assessing B1-level EFL writing
skills is a significant topic in contemporary language pedagogy because writing is not a static
ability but a developmental process. Modern assessment theories in applied linguistics, as
discussed by scholars such as Brown, Hyland, and Weigle, emphasize that effective evaluation of
writing competence requires a combination of both formative and summative approaches to
ensure validity, reliability, and pedagogical usefulness. Portfolio assessment represents a
longitudinal, learner-centered method that focuses on the process of writing rather than only the
final product. In this approach, students collect a range of written works over a period of time,
including drafts, revised versions, reflective notes, and final submissions. This continuous
collection allows teachers to observe gradual improvement in linguistic accuracy, coherence,
cohesion, vocabulary use, and overall text organization. At the B1 level of the CEFR framework,
learners are typically expected to produce simple connected texts on familiar topics, and portfolio
assessment provides a realistic way to track how students move from sentence-level writing to
paragraph-level and structured expression.

Another important feature of portfolio assessment is its strong connection with reflective
learning. Students are encouraged to evaluate their own writing, identify errors, and actively
participate in the improvement process. This supports learner autonomy, which is considered a
key principle in modern language education. Additionally, portfolios allow teachers to provide
ongoing feedback, which is more effective than one-time correction because it supports iterative
learning and reduces repeated mistakes.

However, portfolio assessment also has limitations. It is time-consuming for both teachers
and students, and it may introduce subjectivity in grading unless clear rubrics are applied.
Teachers must carefully design assessment criteria to ensure fairness and consistency, especially
when evaluating multiple drafts and qualitative improvements. In contrast, achievement tests are
structured, standardized, and summative in nature. They are usually administered at the end of a
teaching unit, semester, or course to measure learners’ mastery of specific writing skills. These
tests typically assess grammatical accuracy, lexical range, sentence structure, task achievement,
and coherence under time constraints. Achievement tests are valuable because they provide
measurable and comparable data, allowing educators and institutions to evaluate learning
outcomes efficiently. Nevertheless, achievement tests have limitations, particularly in writing
assessment. Since they are conducted in controlled and time-limited conditions, they may not fully
reflect alearner’s actual writing ability. Factors such as anxiety, time pressure, or unfamiliar topics
can negatively influence performance. As a result, a student’s test score may not accurately
represent their overall writing competence. The integration of portfolio assessment and
achievement tests creates a more balanced and comprehensive evaluation system. Portfolio
assessment captures the developmental aspect of writing, while achievement tests measure the
final performance outcome. This combination aligns with the concept of “comprehensive language
assessment,” which seeks to combine formative and summative evaluation methods to improve
both teaching and learning effectiveness.

In classroom practice, this integrated approach has several advantages. First, it enhances
validity by ensuring that both process and product are assessed. Second, it increases reliability by
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combining qualitative and quantitative data. Third, it improves learner motivation, as students are
not judged solely on a single test but are evaluated based on continuous effort and progress. For
example, a learner who initially struggles with grammatical structures may show significant
improvement across multiple portfolio entries, even if their final test score is moderate.

Moreover, integration supports differentiated instruction. Teachers can identify individual
learner needs through portfolios and adjust teaching strategies accordingly, while achievement
tests provide a benchmark for overall performance. This dual system also helps educators make
more informed decisions about curriculum effectiveness and student readiness for higher levels
of language learning.

In conclusion, combining portfolio assessment with achievement tests in B1 EFL writing
assessment provides a more accurate, fair, and pedagogically meaningful evaluation framework.
It ensures that learners are assessed not only on what they produce at a single point in time but
also on how their writing skills develop over time. This integrated approach ultimately contributes
to more effective teaching practices and improved learner outcomes in English language
education.
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