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Annotation: The flipped classroom approach has emerged as a

transformative pedagogical model in modern education, shifting the traditional
learning structure by moving direct instruction outside of the classroom and
dedicating class time to active, student-centered learning. This thesis explores
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Introduction

In recent years, the landscape of education has been transformed by the
integration of technology and learner-centered pedagogies. One of the most
innovative and widely discussed approaches is the flipped classroom model,
which redefines the traditional roles of in-class and out-of-class activities. In this
model, students are introduced to new content at home, typically through video

lectures or digital materials, while classroom time is reserved for practical
application, collaborative tasks, and problem-solving. This pedagogical shift
places greater responsibility on learners and encourages them to become more
active participants in the learning process. In the context of English language
teaching, and particularly grammar instruction, the flipped classroom has been
recognized as a promising method for addressing some of the limitations of
lecture-based approaches. Traditional grammar lessons often result in passive
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learning, with limited student interaction and engagement. The flipped
classroom model, by contrast, creates opportunities for meaningful
communication and the application of grammatical concepts in context. Students
come to class prepared with foundational knowledge, which they then practice
and deepen through guided activities.

In Uzbekistan, where the demand for high-quality English education is
growing, the flipped classroom approach presents a timely solution to enhance
teaching effectiveness and student achievement. However, its application
remains relatively new and under-researched within the country’s higher
education system. This thesis aims to investigate how the flipped classroom
method affects the learning of English grammar among Uzbek university
students. It will explore the advantages and challenges of this approach, drawing
on data from an actual case study conducted at a local university. By analyzing
student performance, engagement|levels, and feedback, this research seeks to
provide insights into the pedagogicalipoteéntial flipped® classroom in
racti mie ] for its broader
1S.

approach represents a shift from teacher-
ntered engagement, making it particularly
yhere practice and interaction are essential.
Unlike traditional methods that focus on grammar rules through lectures, the FC
method allows students to explore! grammatical concepts independently before
class and then engage in active grammar tasks during class sessions. One of the
primary advantages of the flipped classroom model in teaching English grammar
is its emphasis on active learning. Instead of passively listening to explanations,
students watch instructional videos or read materials at home and then apply
their knowledge through collaborative exercises, sentence analysis, and peer
feedback in class. This structure allows more time for error correction,
clarification, and contextual grammar use [1]. Research shows that this
approach improves student engagement and promotes autonomy in language
learning. For instance, Bergmann and Sams, pioneers of the flipped classroom,
argue that when students are given responsibility for accessing content outside
the classroom, they become more accountable and self-regulated learners [2]. In
the Uzbek university context, this model suits modern students who are
increasingly familiar with digital platforms and mobile learning tools.

A case study conducted at a university in Tashkent involved 48 second-year
English language learners. Students were divided into a control group
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(traditional method) and an experimental group (flipped model). The
experimental group was provided grammar video tutorials (10-15 minutes),
while classroom sessions were focused on grammar games, peer-editing, and
context-based exercises. Pre- and post-tests revealed a 24% improvement in
grammar accuracy in the flipped group, compared to just 11% in the control
group. This finding aligns with previous studies suggesting that flipped learning
improves academic outcomes in language education [3][4]. However, the flipped
model also presents challenges. Not all students have equal access to digital
tools at home, and some may struggle with time management or motivation
when studying independently. Teacher readiness is another factor. Instructors
must invest time in creating or curating quality digital materials and rethinking
lesson plans to make class time more interactive [5].

Despite these challenges, the flipped classroom model creates a more
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materials, the overall impact on learner engagement, grammar competence, and
confidence is promising.

Conclusion

The flipped classroom approach offers a significant paradigm shift in
English grammar instruction, especially for university students in Uzbekistan.
By moving direct instruction outside the classroom and utilizing in-class time for
practical application, this model fosters active learning, enhances engagement,
and supports learner autonomy. The case study presented in this research
demonstrated that students exposed to the flipped model outperformed their
peers in grammar proficiency and participated more meaningfully in classroom

activities.

While the approach is not without its challenges—such as unequal access to
technology, student self-discipline issues, and teacher preparedness—it still
holds strong pedagogical potential when supported with adequate resources
and training. Teachers play a crucial role in creating high-quality digital
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materials and ensuring that in-class tasks align well with students’ prior
learning. Moreover, the flipped model encourages a more personalized and
communicative learning environment where students receive timely feedback
and collaborate actively. As Uzbekistan continues to modernize its education
system and integrate digital tools into classrooms, the flipped classroom
presents an innovative and effective method to enhance English language
instruction. Future research should continue to explore its long-term impact and
adaptability in various educational contexts across the country.

References:
1. Roehl, A., Reddy, S. L., & Shannon, G. ]. (2013). The flipped classroom: An

opportunity to engage millennial students through active learning strategies.
Journal of Family & Consumer Sciences, 105(2), 44-49.

2. Bergmann, ], & Sams, A. (2012). Flip Your Classroom: Reach Every
Student in Every Class Every Ddy. International Society for Technology in
Education.
3. Hung, H. . Flipping|the ishllanguage learners
to foster activ »Computer Assisted Langua ni (1), 81-96.

4, Mehri . G. . Flipped learning and English language learners:
Student perc . ations| in Education and Teaching International,
55(3), 306-314:
5. Kim, M. K,, Kim, S. M,, Kherg, O., & Getman, J. (2014). The experience of
three flipped classrooms in an urban university: An exploration of design
principles. Internet and Higher Education, 22, 37-50.

6. Hamdan, N., McKnight, P.,, McKnight, K., & Arfstrom, K. M. (2013). A
Review of Flipped Learning. Flipped Learning Network.

7. Brame, C. J. (2013). Flipping the classroom. Vanderbilt University Center
for Teaching. https://cft.vanderbilt.edu/guides-sub-pages/flipping-the-
classroom

8. Karimova, A. A. K., & Kenjaeva, M. B. K. (2024). Teaching English with
games to young learners. Current Issues of Modern Philology and
Linguodidactics. Chirchik State Pedagogical University. Retrieved from
https://cyberleninka.ru/article /n/teaching-english-with-games-to-young-

learners

9. TypcynoB A. 2022 YAKWPYBI'A KAJAP BOLIJAHFUY TAMEPTAPJIUK
MAIOFYJIOTJTAPUAA TEJATOTMK BA MHHOBAIIMOH TEXHOJIOTUAJIAPHHU
KYJIJIAII BA YJIAPHUHT Y3UT'A XOC TOMOHJIAPHU Science and innovation,
1(B3), 432- 434




&w DEVELOPMENT AND INNOVATIONS IN SCIENCE &M\

’ International scientific-online conference ‘

NETHERLANDS NETHERLANDS

10. Abdurasulov J. (2024). HARBIY PEDAGOGIKANING BOSHQA FANLAR
BILAN ALOQASI. Mosoaeie y4vensnle, 2(6), 48-52. usBsedyeHo ot https://in-
academy.uz/index.php/yo/article/view/28164
11. Abdurasulov ], & Pardabayeva , M. (2024). MUSOBAQADAN OLDIN
SPORTCHILARNI  PSIXOLOGIK  TAYYORLASH. EBpasuiickuii  KypHaJ
COLMAJIbHBIX HaYK, dusocoPuu U KyabTypsbl, 4(6 Part 2), 73-76. U3BJIe4eHO OT
https://in-academy.uz/index.php/ejsspc/article/view /34717
12. Axrorova , M. . (2025). THE ROLE OF SCAFFOLDING IN TEACHING
WRITING TO EFL LEARNERS. XKypHasi akageMu4eCKrUX UCCAeJOBAaHUU HOBOTO
Y36ekucTaHa, 2(4), 164-169. M3BJIEYEHO OT https://in-
academy.uz/index.php/yoitj/article/view /49751
13. Yo‘ldashova , M. . (2025). STRESS VA UNI BOSHQARISH USULLARL
KypHan akasgeMuyecKUX UCCAeLOBaHUM HOBOro Y306ekucTaHa, 2(4), 170-174.
u3BJeYeHo oT https://in-academy.fiz/index.php/yoitj/article /view /49753
14. Iskandarova , R. . (2025)| X H IY® TUSHUNCHA.
[legaroruka orusi B | COBPEMEHHOM eopeTUYECKHE U
caiefoBanud, 4(7), W87 https://in-
/article /view /48684
Li, O. Q. B,, & Ro’Ziboyevich, C. I. (2022). BO ‘LAJAK
HARBIY XIZM A PSIXOLOGIK TAYYORGARLIKNING O “ZIGA XOS
JIHATLARI. Science and innovation)1(B3), 817-820
16. Eshnaev N. J. Specific aspects of scientific research of spiritual and moral
problems // Academic research in educational sciences. - 2021. - T. 2. - Ne.
Special Issue 1.

17. 3SwnHaeB H.JK. Cyuuuza Ba YHUHT MKTHUMOHUM-IICUXOJIOTHK OMMUJIJIIAPH.
MyfaniuM xaM y3JuMKcU3 ouanumaeHaupuy ISSN: 2181-7138 Ne2/1 2021

18. HopTtoxu KymaeBuu JuIHaeB. (2021). MabHaBUM-aXJI0KU T
MyaMMOJIADHU WJIMHUM TaAKUK 3THUIIHUHT y3ura Xoc xuxaryjapu. ACADEMIC
RESEARCH IN EDUCATIONAL

19. SCIENCES. Vol.2, no. 2. b. 364-369.

20. Eshnaev N . Zh ., Maratov T . F ., Mirzarakhimova G . Uzbek milli movie
sanati wa madaniyatida psychoprophylaxis hizmat tisimini zhory etish
masalalari //Oriental Art and Culture. - 2020. - no. III. - S. _156-165.

21. Eshnayev N. ]. (2024). THE INFLUENCE OF THE DISCRIMINATORY
APPROACH ON THE MOBILE AND FLEXIBLE CHARACTERISTICS OF LEARNERS
AND THE FACT THAT IT IS A FACTOR OF LOW LEARNING. Web of Teachers:




” DEVELOPMENT AND INNOVATIONS IN SCIENCE ”

’ International scientific-online conference ’

NETHERLANDS NETHERLANDS

Inderscience Research, 2(6), 216-220. Retrieved from
http://webofjournals.com/index.php/1/article /view /1555




