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Abstract

Speaking anxiety remains one of the most serious psychological barriers affecting English
as a Foreign Language (EFL) learners. This study investigates the major causes of speaking
anxiety and evaluates the effectiveness of interactive and technology-supported pedagogical
interventions in reducing communication fear among university students. The research
employed a mixed-method design involving 48 second-year EFL students at Namangan State
Institute of Foreign Languages. Quantitative data were collected through pre-tests, post-tests,
and anxiety-scale questionnaires, while qualitative data were obtained from classroom
observations and semi-structured interviews. The findings revealed that learners exposed to
peer collaboration, role-play activities, pronunciation monitoring applications, and supportive
feedback demonstrated significant improvement in speaking fluency, phonemic accuracy, and
communicative confidence. Statistical analysis showed that pronunciation accuracy increased
from 58% to 84%, while speaking anxiety levels decreased considerably during the
intervention period. The study concludes that integrating communicative tasks with digital self-
monitoring tools creates a psychologically safe learning environment that enhances oral
performance and learner autonomy.

Keywords

speaking anxiety, EFL learners, pronunciation, communicative competence, digital
learning tools, language pedagogy, corrective strategies.

MMPEO/JOJIEHUE SI3bIKOBOT'O BAPBEPA: UCCJIE/JOBAHUE TPEBOXKHOCTH
IMPU YCTHOM PEYU U CTPATETMYECKUX METO/0B EE CHUXKEHUA Y
U3YYAIOIIIUX AHTJIMMCKUH A3bIK

Maxauéxon l0agameBa
IIpenogaBaTe/ib-CTAXEp,
HaMaHraHckui rocyJapCcTBeHHbIN MHCTUTYT UHOCTPaHHbIX AA3bIKOB
mahliyo7592 @gmail.com
Xa6uoysiaeBa PyxmoHa baxoaup kusu
CtyaenTka HaMaHraHCKOro rocyapCTBEHHOT0 MHCTUTYTA HHOCTPAaHHbIX AA3bIKOB
mturgunboyev713@gmail.com
+998976530106
AHHOTaUA

TpeBoKHOCTP NpPU YCTHOM peuyd OCTaéTcd OJHUM U3 HauboJsee CepbEe3HbIX
IICUXO0JIOTUYECKUX OAapbePOB, BJUSAOLUX Ha U3yYaIOIIUX aHTJIMUCKUN 13bIK KAK MUHOCTPaHHbIN
(EFL). [lanHoe wucciejoBaHHWe HaNpaBJeHO Ha BbISBJIEHHE OCHOBHBIX MPUYUH pevyeBOH
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TPEBOXXHOCTHU U  OLEeHKY 3(PQPeKTUBHOCTM HHTEPAKTUBHBIX U  TEXHOJOTHUYECKH
HOAJIeP>)KUBAEMbIX MMeIaroru4eCKUx BMeLIaTeJbCTB B CHHXKEHHUU CTpaxa KOMMYHHUKAI[UU
CpeAy CTY[leHTOB YHUBEPCUTETOB. B Hcciie0BaHUU OblI MCIOJIb30BAaH CMELIAHHBIA METO/,
BKJIIOYAOLMI y4yacTue 48 cTyaeHTOB BToporo kKypca Namangan State Institute of Foreign
Languages. KosinuecTBeHHble JaHHble ObLJIM COOpaHbI MOCPENCTBOM MpeBapUTEJbHBIX U
UTOTOBBIX TECTOB, a TAKXKe aHKET I10 1IKaJle TPeBOKHOCTH, TOT/ja KaK KaueCTBEHHbIe JJaHHbIe
OblIM  NOJIyYeHbl B  pe3y/JbTaTe HaOJIOJeHMH 3a  y4eOHbIM  MpPOLLECCOM U
HOJYCTPYKTYPUPOBAHHbBIX UHTEPBbIO. Pe3yibTaThl MOKa3aJ/y, 4YTO CTY/I€HThbl, y4aCTBOBABLIHE
B COBMECTHOM paboTe CO CBEPCTHUKAMH, POJIEBBIX UTPaX, UCII0JIb30BAHUU NPUJIOKEHUN IJ15
MOHUTOPUHIA MPOU3HOLIEHHUS W TMOJIyYeHUH TMOAJAepKUBawIleld 06paTHON CBS3HY,
NpOJIeMOHCTPUPOBA/IM 3HAYUTEJIbHOE yay4yllleHue 6er0CTH pedH, POHeTHYeCKOM TOYHOCTHU
M KOMMYHUKATUBHON yBepeHHOCTH. CTaTUCTUYECKHMH aHa/sM3 IMoKasaJ, 4YTO TOYHOCTb
IPOM3HOLIEeHHUs TOBbIcUIach ¢ 58% 10 84%, a ypoBeHb peueBON TPEBOXKHOCTHU CYLECTBEHHO
CHU3W/ICA B TedeHUe INepuoja ucciaefoBaHus. HccienoBaHrWe NPUXOAUT K BBIBOAY, UTO
WHTerpanysi KOMMYHUKAaTHBHbBIX 33/laHUN C LUPPOBBIMHU HUHCTPYMEHTAMH CAaMOKOHTPOJIS
CO3AaéT IMCUXOJIOTUYECKH 6e30MacHyl0 00pa3oBaTeJbHYI Cpeay, CIOCOOCTBYIOIIYIO
YAYYIIEHUIO YCTHON pevyr U pa3BUTHI0 aBTOHOMHOCTH 00YYarIIUXCS.

KirouyeBble ci0Ba

pedyeBass TPEBOKHOCTb, H3y4yalollMe aHIVIMMCKUU $A3bIK KaK HHOCTPAHHbBIHY,
NpOU3HOLIeHHe, KOMMYHHUKAaTHUBHasi  KOMIIETeHIMs, LUPpOBble o0Opa3oBaTesibHble
TEXHOJIOTHUH, A3bIKOBas NeJJaroruka, KOppeKTUpYIoLe CTPaTervH.

1. Introduction

In the contemporary globalized world, English functions as an essential medium of
international communication, academic mobility, and professional interaction. Despite years of
formal instruction, many EFL learners experience serious difficulties when attempting to
communicate orally in English. One of the primary factors contributing to this issue is speaking
anxiety, which negatively influences learners’ fluency, pronunciation, confidence, and
classroom participation.

Foreign language speaking anxiety refers to feelings of tension, nervousness, and fear
associated with oral communication in a second language. Learners often hesitate to speak
because they fear making grammatical or pronunciation mistakes, receiving negative
evaluation from teachers or peers, or being unable to express their thoughts clearly. As a result,
students may avoid classroom interaction entirely, limiting opportunities for language
development.

Pronunciation-related difficulties, including incorrect articulation of phonemes,
inappropriate intonation, and rhythm disturbances, further intensify communication anxiety.
In many EFL classrooms, traditional teacher-centered approaches prioritize grammatical
accuracy over communicative confidence, which may increase learners’ fear of speaking
publicly.

Recent pedagogical developments emphasize learner-centered and technology-enhanced
instruction as effective mechanisms for reducing language anxiety. Interactive activities such
as role-plays, collaborative discussions, peer correction, and digital pronunciation applications
encourage active participation while creating a less threatening learning environment.
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The present study aims to investigate the major causes of speaking anxiety among
university-level EFL learners and evaluate the effectiveness of innovative intervention
strategies designed to improve communicative confidence and oral performance.

The study addresses the following research questions:

1. What are the primary factors contributing to speaking anxiety among EFL learners?

2. How do interactive and technology-supported activities affect learners’ speaking
performance?

3. To what extent can corrective strategies reduce anxiety and improve communicative
competence?

2. Literature Review

Speaking anxiety has been widely recognized as a major obstacle in second language
acquisition research. According to Horwitz et al. (1986), foreign language anxiety is a distinct
psychological construct closely related to communication apprehension, fear of negative
evaluation, and test anxiety. Their research demonstrated that anxious learners often
underperform despite possessing adequate linguistic knowledge.

Similarly, Stephen Krashen (1982) introduced the Affective Filter Hypothesis, suggesting
that emotional variables such as anxiety and low self-confidence prevent language input from
being effectively processed. When learners experience excessive stress, their ability to
participate in communication decreases significantly.

Pronunciation difficulties also contribute substantially to communication anxiety. Tracey
Derwing and Murray Munro (2015) emphasized that inaccurate pronunciation often causes
learners to avoid oral interaction because they fear misunderstanding and embarrassment.
Their findings indicate that intelligibility and communicative clarity are more important than
achieving native-like pronunciation.

Modern educational research highlights the importance of communicative and
collaborative teaching methods. Jeremy Harmer (2015) argued that interactive classroom
environments motivate learners to participate more actively in speaking activities. Group
discussions, pair work, and role-play tasks reduce psychological pressure because learners
focus on meaning rather than linguistic perfection.

Technological innovations have also transformed language instruction. Mobile
pronunciation applications, speech-recognition software, and digital feedback systems allow
learners to practice independently and receive immediate corrective feedback. Studies
conducted by recent researchers indicate that digital self-monitoring tools improve learner
autonomy and reduce fear associated with public correction.

Although previous studies have examined speaking anxiety extensively, limited research
has focused specifically on combining peer-supported interaction with digital pronunciation
monitoring in Uzbek higher education contexts. Therefore, this study seeks to contribute to the
existing literature by examining how integrated corrective strategies influence both
psychological confidence and oral communication performance among EFL learners.

3. Methodology

Research Design
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This study employed a mixed-method research design combining quantitative and
qualitative approaches to provide a comprehensive understanding of speaking anxiety and
corrective intervention outcomes.

Participants

The participants consisted of 48 second-year EFL students studying at Namangan State
Institute of Foreign Languages. Their ages ranged from 19 to 22 years. The participants were
divided into:

o Experimental Group: 24 students
e Control Group: 24 students

Both groups demonstrated approximately intermediate-level English proficiency
according to institutional placement criteria.

Research Instruments

The following instruments were utilized during the research process:

o Foreign Language Speaking Anxiety Questionnaire
e Pronunciation Performance Tests

e Classroom Observation Checklists

e Semi-Structured Interviews

e Peer-Assessment Forms

o Digital Pronunciation Monitoring Applications

Procedure

The research was conducted over an eight-week period.

Experimental Group Activities:

e Role-play conversations

o Collaborative speaking tasks

o Peer-feedback sessions

o Digital pronunciation practice

e Self-recording and reflection exercises

Control Group Activities:

The control group continued using traditional teacher-centered speaking instruction
without additional intervention strategies.

Pre-tests were administered before the intervention period, while post-tests were
conducted after eight weeks to evaluate learners’ progress.

Data Analysis

Quantitative data were analyzed using percentage-based comparative analysis and paired
sample t-tests to measure improvement levels between pre-test and post-test results.
Qualitative data obtained from interviews and observations were analyzed thematically to
identify recurring psychological and behavioral patterns.

4. Results

The findings demonstrated substantial differences between the experimental and control
groups.

Quantitative Findings

The experimental group showed remarkable improvement in oral communication
performance:
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Indicators Pre-Test | Post-Test
Pronunciation Accuracy 58% 84%
Intonation Control 54% 81%
Speaking Fluency 61% 86%
Communication Confidence 49% 83%

In contrast, the control group demonstrated only minor improvement ranging between
4% and 7%.

Students participating in interactive and technology-supported activities became more
willing to communicate and showed reduced hesitation during oral tasks.

Qualitative Findings

Classroom observations and interviews revealed several important patterns:

e Learners felt less embarrassed when practicing in peer groups.

o Digital self-recording activities increased awareness of pronunciation errors.

o Students preferred supportive correction instead of direct criticism.

e Anxiety decreased when communication tasks focused on meaning rather than
grammatical perfection.

Many participants reported that repeated speaking practice helped them overcome fear
gradually and increased their motivation to participate actively in classroom discussions.

5. Discussion

The results of this study confirm that speaking anxiety significantly affects EFL learners’
communicative performance. Consistent with the findings of previous researchers, fear of
negative evaluation and pronunciation-related insecurity emerged as the primary barriers to
oral participation.

The considerable improvement observed in the experimental group demonstrates the
effectiveness of communicative and technology-enhanced teaching methods. Interactive tasks
encouraged learners to focus on message delivery rather than linguistic perfection, thereby
lowering psychological pressure.

Digital pronunciation tools also played an important role in improving learner confidence.
Unlike traditional correction methods, self-monitoring applications allowed students to
identify and correct mistakes privately, reducing embarrassment and increasing autonomy.

Furthermore, peer collaboration created a supportive classroom atmosphere in which
students felt emotionally secure. Such environments are essential for lowering affective
barriers and promoting active communication.

The study also suggests that pronunciation instruction should not be isolated from
communicative practice. Instead, phonetic training must be integrated into meaningful
interaction to improve both intelligibility and confidence simultaneously.

6. Conclusion

This study investigated the causes of speaking anxiety among EFL learners and evaluated
the effectiveness of innovative intervention strategies designed to improve oral communication
skills.

The findings revealed that interactive speaking activities, peer collaboration, and digital
pronunciation monitoring significantly reduced anxiety levels while enhancing pronunciation
accuracy, fluency, and communicative confidence.
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The study emphasizes that psychologically supportive and learner-centered
environments are essential for successful language acquisition. Technology-assisted corrective
strategies not only improve oral performance but also encourage learner autonomy and long-
term communicative development.
Future research may investigate larger participant groups, longer intervention periods,
and additional digital learning technologies to further explore the relationship between anxiety
reduction and communicative competence.
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