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 This study explores the integrative development of 

students’ multilingual and socio-cultural 

competencies within Uzbekistan’s education system. 

It emphasizes the growing demand for graduates 

who can operate confidently in Uzbek as the state 

language, Russian as a lingua franca, and English as 

the language of international cooperation. By 

situating language learning within intercultural 

contexts, the research highlights the dual 

importance of linguistic proficiency and cultural 

adaptability in preparing globally competitive 

citizens. The article analyzes strategies such as 

Content and Language Integrated Learning (CLIL), 

English-Medium Instruction (EMI), 

translanguaging, and project-based approaches, all 

of which link language acquisition to real-life 

communication and identity building. The role of 

modern technologies, including digital platforms, 

virtual exchange programs, artificial intelligence, 

and virtual reality, is examined as a catalyst for 

intercultural engagement. Drawing on policy 

reforms and institutional practices, the paper 

concludes with recommendations for embedding 

plurilingual and intercultural education into 

curricula at all levels. 
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INTRODUCTION 

In the 21st century, the ability to function effectively across multiple languages and 

cultures has become a prerequisite for academic success, professional advancement, and 

global citizenship. The growing interconnectedness of societies, economies, and 

educational systems has reinforced the need for education systems to go beyond purely 

disciplinary instruction and cultivate integrative competencies that prepare students for 

diverse communicative and cultural encounters. 
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For Uzbekistan, a nation characterized by linguistic diversity and cultural pluralism, 

the integrative development of multilingual and socio-cultural competencies carries 

particular significance. Uzbek functions as the state language and a marker of national 

identity, Russian continues to serve as a language of interethnic communication and 

professional exchange, while English has gained growing importance as a language of 

science, international cooperation, and global dialogue. Alongside these three primary 

languages, regional and minority languages enrich the communicative ecology, producing 

a unique educational environment where plurilingualism is both a resource and a 

challenge. 

Educational reforms in Uzbekistan since independence, especially after 2017, have 

emphasized the modernization of curricula, the expansion of foreign language learning, 

and the internationalization of universities. The Presidential Decree on the Development 

of Foreign Languages (2021) and the Concept for the Development of Education until 

2030 highlight the state’s ambition to create globally competitive graduates who are 

proficient in multiple languages and capable of navigating intercultural contexts. Within 

this framework, universities and schools are increasingly expected to integrate 

multilingual instruction and intercultural education into their teaching practices. 

This paper argues that multilingual competence and socio-cultural competence 

should not be developed separately but in an integrated manner. Language acquisition 

must be accompanied by the cultivation of intercultural sensitivity, critical cultural 

awareness, and the ability to act appropriately in diverse communicative settings. By 

drawing on international research, analyzing current practices in Uzbekistan, and 

identifying future directions, this article provides a comprehensive perspective on how 

integrative development can be realized in the national education system. 

LITERATURE REVIEW AND METHODOLOGY 

Theoretical research on multilingual competence has shifted from additive 

bilingualism to a dynamic model of plurilingualism. García and Wei (2014) argue that 

translanguaging, or the fluid use of multiple linguistic resources, enhances learners’ 

ability to construct meaning and deepen understanding. Jessner (2019) highlights the 

development of metalinguistic awareness among multilingual learners, enabling cross-

linguistic transfer and flexibility. The Council of Europe’s updated Common European 

Framework of Reference for Languages (2020) formalized these ideas by embedding 

plurilingual and pluricultural competence as key educational outcomes. 

In parallel, socio-cultural competence has emerged as a structured pedagogical aim. 

Byram (2021) emphasizes that intercultural communicative competence (ICC) includes 

linguistic, sociolinguistic, pragmatic, and attitudinal dimensions. Deardorff (2006) further 

shows that intercultural competence develops through intentional teaching strategies 

rather than incidental exposure. This has implications for Uzbekistan, where fostering 

tolerance, empathy, and cross-cultural understanding is vital for social cohesion in a 

multiethnic state. 

Globally, approaches such as Content and Language Integrated Learning (CLIL) and 

English-Medium Instruction (EMI) have demonstrated the potential of embedding 

language learning into disciplinary content. Coyle, Hood, and Marsh (2010) 
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conceptualized CLIL as an approach that unites content, communication, cognition, and 

culture, offering a framework for integrative learning. In higher education, EMI has 

become a common strategy for internationalization, though its implementation requires 

careful scaffolding to avoid excluding students with weaker English proficiency (Dafouz 

& Smit, 2020). 

In the Uzbek context, both CLIL and EMI approaches are gaining traction. Pilot 

programs at leading universities, such as Uzbekistan State World Languages University 

(UzSWLU), Tashkent State University of Economics, and Samarkand State University, 

have introduced modules partially or fully delivered in English. These initiatives aim not 

only to strengthen language skills but also to expose students to international disciplinary 

discourse. 

Methodology of this Study. This article is conceptual and analytical in nature. It 

synthesizes findings from recent international literature on multilingual and socio-

cultural competence while situating them in the specific educational context of 

Uzbekistan. Case examples are drawn from government policy documents, institutional 

reports, and recent pilot initiatives. The analysis is guided by the IMRAD structure and 

adopts a comparative lens to highlight both opportunities and challenges in integrating 

multilingual and socio-cultural education. 

RESULTS 

The integrative development of multilingual and socio-cultural competencies in 

Uzbekistan’s education system has relied on a combination of pedagogical innovation, 

policy support, and institutional experimentation. At the classroom level, several 

strategies have been implemented to enhance language learning while embedding 

cultural understanding. 

One of the most prominent strategies has been the introduction of plurilingual 

pedagogies that treat Uzbek, Russian, and English not as isolated subjects but as 

interconnected resources. In higher education classrooms, particularly at UzSWLU and 

Tashkent State Pedagogical University, instructors increasingly allow students to employ 

translanguaging practices. A seminar on global economics, for example, might begin with 

discussion in Uzbek to establish foundational understanding, proceed with reading 

English-language case studies, and conclude with a reflective debate that draws on 

Russian-language sources. By mobilizing all linguistic repertoires, students gain 

confidence and develop flexible communicative strategies, which mirror the multilingual 

realities of Uzbek society. 

Another significant strategy is the expansion of Content and Language Integrated 

Learning (CLIL) modules, especially in the social sciences and humanities. CLIL has been 

piloted in secondary schools in Tashkent and Samarkand through geography and history 

courses taught partially in English. This approach allows students to acquire subject-

specific terminology, develop critical thinking skills, and engage with cultural 

comparisons. For instance, when studying Silk Road history, learners simultaneously 

improve their English vocabulary on trade, diplomacy, and cultural exchange while 

reflecting on Uzbekistan’s historical role as a crossroads of civilizations. 
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Project-based learning has also emerged as a powerful tool for fostering integrative 

development. At Samarkand State University, students have conducted bilingual research 

projects on topics such as “Water Management in the Zarafshan Valley” or “Cultural 

Tourism in Registan Square.” These projects required students to interview local 

stakeholders in Uzbek or Russian, collect data, and then present findings in English. Such 

experiences not only developed their linguistic skills but also cultivated empathy, 

intercultural awareness, and civic engagement. 

Role of Technology in Supporting Integration 

Technological tools have played a vital role in enabling integrative development. 

Uzbekistan’s Ministry of Higher and Secondary Specialized Education has invested in 

digital platforms such as Moodle-based Learning Management Systems that can be 

localized into multiple languages. These systems allow instructors to upload course 

materials in Uzbek, Russian, and English, enabling students to engage with multilingual 

resources simultaneously. 

Digital storytelling applications like Padlet, Canva, and Storybird have been adopted 

in secondary schools to encourage students to create multilingual narratives. For 

example, a digital storytelling project in Fergana required students to document the 

migration stories of their grandparents. Narratives were produced in Uzbek, annotated in 

Russian, and subtitled in English, resulting in a rich multilingual archive of family and 

community memory. 

Virtual exchange programs have connected Uzbek classrooms to international 

peers. Under Erasmus+ Virtual Exchange and bilateral COIL initiatives, students at Uzbek 

universities collaborated online with counterparts in Spain, the UK, and Singapore. These 

projects ranged from joint debates on climate change to collaborative digital exhibitions 

on cultural heritage. Evaluations of these initiatives show that Uzbek students not only 

improved their English proficiency but also became more confident in expressing cultural 

perspectives, challenging stereotypes, and negotiating meaning in intercultural 

interactions. 

Artificial intelligence tools have begun to enter the Uzbek educational landscape as 

well. Applications such as speech recognition systems support learners in improving 

pronunciation, while AI-based writing assistants provide feedback on grammar, cohesion, 

and intercultural tone. A pilot program at Tashkent State University of Economics 

reported that students using AI-driven feedback platforms were able to produce more 

coherent English-language essays while simultaneously reflecting on how communication 

styles differ across cultures. 

Finally, immersive technologies such as virtual reality (VR) field trips have been 

tested in specialized language classrooms. Students at UzSWLU participated in VR tours 

of UNESCO World Heritage sites in Bukhara and Samarkand, narrated in Uzbek and 

English. These experiences allowed learners to contextualize cultural artifacts in real-

world settings while practicing bilingual descriptive language. 

Case Studies from Uzbekistan’s Education System 

The effectiveness of these strategies is illustrated through several case studies from 

Uzbek educational institutions. 
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Case Study 1: CLIL in History Education  

At a secondary school in Tashkent, history teachers implemented a CLIL-based 

module on the history of independence. Lessons integrated Uzbek-language sources with 

English-language articles on post-Soviet transitions in other Central Asian countries. 

Students compared narratives, discussed differences in perspectives, and produced 

bilingual essays. Teachers reported that students showed greater interest in history and 

improved their ability to articulate complex ideas in both Uzbek and English. 

Case Study 2: Telecollaboration in Higher Education 

In 2022, Uzbekistan State World Languages University partnered with a UK 

university to conduct a COIL project. Students engaged in online debates about global 

issues such as climate change and gender equality. Communication was primarily in 

English, but students were encouraged to draw on Uzbek and Russian perspectives when 

formulating arguments. Pre- and post-surveys revealed that participants demonstrated 

increased intercultural sensitivity, confidence in academic English, and awareness of 

global citizenship. 

Case Study 3: Digital Storytelling for Cultural Literacy 

A pilot project in the Fergana Valley involved secondary students creating digital 

documentaries about local traditions. Teams conducted interviews with artisans in 

Uzbek, transcribed interviews into Russian, and produced English-language subtitles. The 

final products were shared in a school exhibition attended by parents, teachers, and local 

officials. This project not only enhanced students’ linguistic repertoires but also deepened 

their appreciation for cultural heritage, reinforcing the connection between language and 

identity. 

Case Study 4: AI-Assisted Writing in University Courses  

At Tashkent State University of Economics, business English courses integrated AI-

powered writing platforms. Students drafted internship applications and cover letters in 

English, received automated feedback, and revised their drafts. In reflective journals, 

students noted that the process improved their ability to shift register appropriately 

between formal Uzbek business correspondence and English-language applications for 

international firms. This dual competence was valued by local employers who operate in 

bilingual environments. 

Case Study 5: VR for Intercultural Immersion  

At a teacher training institute in Samarkand, pre-service teachers used VR 

simulations to explore cultural practices in France, Japan, and Uzbekistan. They then 

designed comparative lesson plans for secondary schools, integrating multilingual 

vocabulary, cultural analysis, and reflective activities. This experience demonstrated the 

potential of immersive technologies for bridging local and global perspectives in teacher 

education. 

Key Findings 

The results of these initiatives reveal several important insights. First, integrating 

multilingual and socio-cultural education is both feasible and effective in Uzbekistan’s 

classrooms, provided teachers receive adequate training. Second, technology greatly 

enhances students’ exposure to authentic cultural and linguistic contexts, though access 
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remains uneven across rural and urban areas. Third, students exhibit higher motivation 

and engagement when language learning is embedded in meaningful projects that 

connect to their identities and communities. Finally, successful integration depends on 

institutional support, including curriculum design, teacher development, and 

infrastructure investment. 

DISCUSSION 

The results presented above demonstrate that Uzbekistan’s education system has 

made significant strides in integrating multilingual and socio-cultural competencies, yet 

these achievements also reveal the complexity of sustaining such practices. The 

discussion that follows critically examines these findings in light of international research, 

situates them within the unique Uzbek context, and highlights persistent challenges 

alongside emerging opportunities. 

Integrative Competence as a Systemic Goal 

One of the central themes emerging from the results is that multilingualism and 

socio-cultural competence are most effectively developed when they are approached as 

interconnected rather than parallel goals. International literature supports this 

perspective: García and Wei (2014) argue that translanguaging allows learners to 

navigate disciplinary content while deepening their cultural understanding. The Uzbek 

case studies provide practical validation of this claim. For example, CLIL history lessons 

in Tashkent demonstrated how bilingual approaches to sensitive national topics enriched 

not only students’ vocabulary but also their ability to critically engage with diverse 

perspectives. 

This suggests that Uzbekistan’s plurilingual reality—where Uzbek, Russian, and 

English coexist in everyday communication—can be strategically harnessed to foster 

competencies that are both locally grounded and globally relevant. However, this requires 

explicit alignment of curriculum standards with integrative goals. Current state standards 

often assess language knowledge in isolation, focusing on grammatical accuracy rather 

than intercultural performance. Without systemic reforms in assessment frameworks, the 

integrative gains observed in pilot projects may remain fragmented innovations rather 

than consolidated achievements. 

Teacher Capacity and Professional Development 

Another major issue is teacher preparedness. As the results indicate, 

translanguaging, CLIL, EMI, and project-based learning require highly skilled educators 

who are confident in managing multilingual classrooms and embedding intercultural 

reflection. In Uzbekistan, although teacher education has improved, many instructors—

particularly outside major urban centers—still rely heavily on traditional grammar-

translation methods. 

International experience underscores that teacher training is the cornerstone of 

integrative education. In Europe, large-scale CLIL programs were successful only where 

sustained professional development, co-teaching models, and peer learning communities 

were established (Coyle, Hood, & Marsh, 2010). For Uzbekistan, this implies that national 

strategies must move beyond isolated workshops and invest in long-term professional 

development pathways. Teacher learning communities, mentoring programs, and micro-
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credentialing in CLIL/EMI methodologies could strengthen confidence and competence, 

enabling more consistent classroom practice. 

Equity and Access Challenges 

The findings also highlight significant inequities between urban and rural schools. 

Urban institutions in Tashkent, Samarkand, and Bukhara often enjoy better 

infrastructure, access to international partnerships, and exposure to technology. Rural 

schools, by contrast, may lack stable internet connections, trained foreign language 

teachers, and digital devices. This creates an uneven distribution of opportunities for 

students to participate in virtual exchanges, use AI-based tools, or access multilingual 

digital libraries. 

Equity in access is not only a matter of fairness but also of national competitiveness. 

If multilingual and socio-cultural competence becomes a key graduate attribute, then 

systemic disparities risk creating new forms of educational inequality. Addressing this 

requires targeted investment in rural infrastructure, differential funding for teacher 

deployment, and scalable low-bandwidth solutions for digital learning. In this sense, 

Uzbekistan could learn from blended approaches in Southeast Asia, where lightweight 

mobile applications and community-based digital hubs have narrowed urban–rural 

divides. 

Technology as Enabler and Constraint 

The integration of technology into multilingual and intercultural education has been 

one of the most dynamic aspects of Uzbekistan’s reform process. Virtual exchange 

programs, AI-based feedback systems, and digital storytelling projects have expanded 

students’ horizons and made learning more interactive. These innovations align with 

international trends: Rubin (2017) shows how Collaborative Online International 

Learning (COIL) fosters intercultural competence by connecting students across 

continents. 

However, the Uzbek context also demonstrates the limitations of technology. 

Without reliable infrastructure, advanced tools such as VR simulations remain restricted 

to a few pilot institutions. Moreover, technology adoption risks becoming an end in itself 

rather than a means to achieve pedagogical goals. For example, while AI writing assistants 

can improve accuracy, they cannot replace the teacher’s role in guiding students’ 

reflection on cultural nuance, tone, and pragmatic appropriateness. Thus, technology 

should be framed as a supportive layer within broader pedagogical designs rather than a 

standalone solution. 

Cultural Relevance and Identity Formation 

A crucial dimension of integrative development is cultural relevance. Results from 

digital storytelling and project-based learning indicate that students are more motivated 

when assignments connect to their own cultural heritage. Documenting migration stories, 

interviewing local artisans, or presenting bilingual exhibitions about Samarkand’s 

monuments gave learners a sense of ownership over their multilingual repertoires. 

This resonates with theories of identity formation in language learning, which 

emphasize that linguistic competence is inseparable from how learners perceive 

themselves in relation to cultural communities (Norton, 2013). For Uzbekistan, where 
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nation-building and globalization intersect, education must balance the promotion of 

Uzbek as a unifying language with the recognition of Russian and English as resources for 

broader engagement. Integrative pedagogies that affirm students’ identities in all three 

languages help avoid the perception that learning global languages entails subtractive 

effects on national culture. 

Assessment and Measurement 

A recurring challenge is how to assess multilingual and socio-cultural competence. 

Traditional exams, which test isolated language skills, fail to capture the integrated 

performance needed in real-world contexts. International practice suggests performance-

based assessments such as portfolios, intercultural diaries, bilingual presentations, and 

collaborative projects as more authentic alternatives (Byram, 2021). 

In Uzbekistan, some universities have piloted reflective portfolios in teacher 

education, but large-scale adoption remains limited. A shift towards competency-based 

assessment would require systemic reform, including training for assessors, development 

of rubrics aligned with CEFR plurilingual descriptors, and integration into national 

accreditation frameworks. Such changes are not trivial, but they are necessary to ensure 

that integrative development is recognized and rewarded. 

Opportunities for Policy Alignment 

Despite these challenges, Uzbekistan has strong structural opportunities to 

institutionalize integrative competence development. First, the government’s explicit 

prioritization of multilingualism and education internationalization provides policy 

momentum. Second, the demographic profile—where over 60 percent of the population 

is under 30—creates a large pool of motivated learners. Third, Uzbekistan’s cultural 

heritage and geographic position at the crossroads of civilizations provide rich content 

for intercultural projects that can be linked to language learning. 

If these assets are harnessed strategically, Uzbekistan can position itself not only as 

a participant in global educational networks but also as a model for multilingual and 

intercultural education in Central Asia. Partnerships with neighboring countries, as well 

as with global institutions, can strengthen Uzbekistan’s role as a hub for integrative 

education practices. 

Limitations and Risks 

It is also important to acknowledge the risks. Integrative education may face 

resistance from teachers and administrators accustomed to traditional methods. Without 

adequate support, EMI courses can marginalize students with weaker English proficiency, 

potentially reinforcing inequality rather than reducing it. Furthermore, superficial 

“festivalization” of culture—where intercultural education is reduced to celebrating food, 

clothing, or holidays—risks obscuring deeper issues of power, history, and critical 

cultural awareness. These risks highlight the need for principled pedagogy and sustained 

professional learning. 

CONCLUSION 

The integrative development of multilingual and socio-cultural competencies is no 

longer an optional enrichment but a necessity for modern education systems. For 

Uzbekistan, this integration has both national and global significance. Domestically, it 
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strengthens national unity, enhances intercultural dialogue among diverse ethnic groups, 

and equips young people with the skills to participate actively in civic and cultural life. 

Internationally, it empowers graduates to engage in global academic and professional 

communities, to represent Uzbekistan on the world stage, and to contribute meaningfully 

to transnational problem-solving. 

The analysis of strategies, technologies, and case studies from Uzbekistan 

demonstrates that integrative development is both feasible and impactful when it is 

implemented systematically. CLIL modules, translanguaging practices, and project-based 

learning have shown that students benefit from using their full linguistic repertoires to 

engage with authentic content. Virtual exchange programs, digital storytelling, and AI-

driven tools have extended opportunities for cultural interaction and personalized 

learning. Case studies from schools and universities across Tashkent, Samarkand, and 

Fergana confirm that integrative approaches enhance not only language proficiency but 

also intercultural awareness, motivation, and civic engagement. 

At the same time, persistent challenges remain. Teacher capacity is uneven, 

particularly in rural areas where professional development opportunities are limited. 

Infrastructure gaps continue to restrict access to digital tools and virtual exchange 

programs. Assessment systems remain largely grammar-focused and fail to capture 

integrative performance. Without systemic reforms in these areas, successful pilot 

initiatives risk remaining isolated rather than becoming sustainable national practices. 

The discussion of these challenges reveals that integrative competence 

development cannot be left to individual institutions or innovative teachers alone. It 

requires a comprehensive policy framework, long-term investments in teacher training, 

and alignment between curriculum, pedagogy, and assessment. It also requires a shift in 

mindset: from viewing Uzbek, Russian, and English as separate domains to recognizing 

them as complementary resources in a plurilingual repertoire. 

Recommendations for Educators 

For educators, the central recommendation is to adopt plurilingual pedagogies that 

valorize students’ existing linguistic resources. Teachers should design tasks that require 

students to draw on multiple languages for comprehension, production, and reflection. 

Intercultural diaries, bilingual debates, and collaborative projects should become regular 

components of the curriculum. Importantly, teachers should guide students to critically 

analyze cultural perspectives rather than treating cultural knowledge as static or 

decorative. 

Teachers should also leverage technology purposefully. Digital storytelling, virtual 

exchanges, and AI tools can significantly enrich learning, but they should always be 

embedded in broader pedagogical designs that emphasize critical reflection, 

collaboration, and authentic application. For teacher education programs, this means 

modeling the very practices they expect preservice teachers to adopt. 

Recommendations for Policymakers 

For policymakers, the first step is to codify integrative competence development as 

a national priority. This requires aligning state standards with CEFR descriptors for 

plurilingual and intercultural competence and embedding these into accreditation and 
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quality assurance frameworks. Policymakers should also invest in teacher development 

by creating structured pathways for professional growth, including micro-credentials in 

CLIL and EMI methodologies, regional mentoring networks, and incentives for innovation. 

Infrastructure development is equally critical. To ensure equity, targeted funding 

should prioritize rural and underserved schools, equipping them with affordable digital 

tools and stable internet connectivity. At the same time, partnerships with technology 

firms and international organizations can expand access to platforms and training. 

Finally, policymakers should encourage and fund international partnerships. 

Student and teacher mobility, both physical and virtual, should be expanded through 

bilateral agreements and regional collaborations. By institutionalizing such partnerships, 

Uzbekistan can enhance its role as a hub for multilingual and intercultural education in 

Central Asia. 

Recommendations for Researchers 

For researchers, the findings underscore the need for longitudinal studies that track 

the development of multilingual and socio-cultural competence over time. Future 

research should explore how integrative approaches affect not only language outcomes 

but also identity formation, employability, and civic participation. Comparative studies 

with other multilingual contexts—such as Kazakhstan, Turkey, or Singapore—could also 

yield valuable insights for refining policy and practice in Uzbekistan. 

Final Reflection 

In conclusion, the integrative development of multilingual and socio-cultural 

competencies is both an educational reform agenda and a nation-building project for 

Uzbekistan. By embedding plurilingualism and interculturality into teaching, learning, 

and assessment, Uzbekistan can prepare a generation of students who are linguistically 

versatile, culturally sensitive, and globally engaged. Such students will not only thrive in 

international arenas but also enrich the country’s internal social cohesion and cultural 

dynamism. The challenge ahead lies in transforming promising initiatives into systemic 

practice, ensuring that integrative education reaches every classroom across the country. 

If sustained, this transformation can make Uzbekistan a regional leader in multilingual 

and intercultural education, contributing to a more inclusive and interconnected world. 

 

References: 
1. Byram, M. (2021). Teaching and assessing intercultural communicative competence: 

Revisited (2nd ed.). Multilingual Matters. 

2. Cenoz, J., & Gorter, D. (2015). Towards a holistic approach in the study of 

multilingual education. Springer. 

3. Council of Europe. (2020). Common European Framework of Reference for 

Languages: Companion Volume. Council of Europe Publishing. 

4. Coyle, D., Hood, P., & Marsh, D. (2010). CLIL: Content and Language Integrated 

Learning. Cambridge University Press. 

5. Dafouz, E., & Smit, U. (2020). Roadmapping English-medium education in the 

internationalised university. Palgrave Macmillan. 

file:///D:/Work/Innovative%20Academy/Innovative%20Academy%20journals/EJAR/Main%20documents%20-%20Asosiy%20fayllar/www.in-academy.uz


 
 

IF = 9.3 www.in-academy.uz/index.php/ejsspc 

Volume 5, Issue 9, September 2025                       141 ISSN 2181-2888 

EURASIAN JOURNAL OF SOCIAL SCIENCES, 

PHILOSOPHY AND CULTURE 
Innovative Academy Research Support Center 

6. Deardorff, D. K. (2006). Identification and assessment of intercultural competence 

as a student outcome. Journal of Studies in International Education, 10(3), 241–266. 

7. García, O., & Wei, L. (2014). Translanguaging: Language, bilingualism and education. 

Palgrave Macmillan. 

8. Jessner, U. (2019). The nature of cross-linguistic interaction in multilinguals. 

Routledge. 

9. Norton, B. (2013). Identity and language learning: Extending the conversation (2nd 

ed.). Multilingual Matters. 

10. OECD. (2018). Preparing our youth for an inclusive and sustainable world: The OECD 

PISA global competence framework. OECD. 

11. Rubin, J. (2017). The Collaborative Online International Learning (COIL) model: 

Promoting global competence and intercultural awareness. Internationalisation of Higher 

Education, 13–15. 

12. UNESCO. (2013). Intercultural competences: Conceptual and operational framework. 

UNESCO Publishing. 

file:///D:/Work/Innovative%20Academy/Innovative%20Academy%20journals/EJAR/Main%20documents%20-%20Asosiy%20fayllar/www.in-academy.uz

